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Abstract  

The study investigated the perceived impact of quality assurance in education on staff 
performance in public secondary schools in Nsukka Education Zone of Enugu state, Nigeria. 
Three research questions and three null hypotheses guided the study. Descriptive survey 
design was adopted for the study.  The population comprised 1833 principals and teaching 
staff.  A sample size of 375 respondents was drawn using stratified random sampling 
technique. The instrument used for data collection was questionnaire titled ‘Quality 
Assurance in Education Questionnaire (QAEQ)’. The instrument was validated and reliability 
yielded an index of 0.78. Mean scores and standard deviation were used to answer the 
research questions. In testing the hypotheses, z-test was used at 0.05 alpha significant level. 
The  findings revealed among others that, the strategies of managing teaching staff for 
enhanced quality performance in secondary schools in Nsukka Education Zone of Enugu state 
include: motivating teachers with outstanding performances regularly, organizing in-house 
workshops for teaching staff frequently to improve their performance, ensuring functional 
guidance and counseling units in schools by the principals, maintaining high standards of 
discipline among staff in schools, ensuring quality assurance mechanisms in schools by the 
principals, maintaining free flow of information between school administration and the 
subordinates, incorporating subordinates’ in the school decision making process by the 
principals, sponsoring teachers on external workshops and conferences by school managers 
and stakeholders, and maintaining positive feedback to teachers for enhanced  performances 
in schools. Based on the findings, recommendations were made.  
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  Quality Assurance is an organizational process of ensuring that the products or services it 
renders meet the acceptable quality standards. Quality assurance mechanisms are the processes by 
which the achievements of institutional goals are measured with the required standards. Quality 
Assurance, according to Adegbesan (2011) is the process of ensuring effective resource input and 
control, refining and raising the standards of output in order to meet the set goals and satisfy public 
accountability. According to Ijeoma and Osagie (2005), quality assurance was first used in industry in 
the western world as a proof that a product met certain acclaimed standard with the intention of 
building consumer confidence on the product. Robinson (1994) views quality assurance as the 
programme of activities that are performed by an organization for the purpose of making the quality 
of its products or services meet the prescribed standards. The desired quality is achieved by 
anticipation and avoidance of mistakes which enables the top management in the organization to be 
focused in work scheduling, itemizing the procedures, monitoring and evaluating the process, 
documenting and reviewing the operational strategies, and communicating decisions to all concerned 
for the attainment of set goals.  
            Isa and Jailani (2014) posit that quality is synonymous with excellence, efficiency, relevance 
and worthiness as measured against a set standard. When applied to education, it is the success with 
which an institution provides the enabling environment and input for students to effectively achieve 
worthwhile learning goals and academic standards. According to Eya and Chukwu (2012), an 
education of high quality should have high quality students, teachers, facilities, school curriculum, 
supervisors and government policies as inputs. Quality outputs could be viewed in terms of the degree 
of acquisition of skills, knowledge, positive attitudes and behaviours. It can also be measured by the 
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number of students who have successfully completed prescribed academic programmes, quality of 
certificates awarded and standard of societal expectations of the products. According to the Federal 
Republic of Nigeria (2014) as stipulated in the National Policy on Education, no educational system 
can rise above the quality of its teachers as they constitute critical input factors to the quality of 
education. Quality education is achieved through proper management of educational resources, which 
determine improved performance of staff and, students productivity. 
              Improved performance of staff entails effective performances of teachers in teaching, 
evaluation of students and maintenance of disciplined students. Nwabueze, Chukwuji and 
Ugwoezuonu (2017) see teachers’ functional performance to include effective teaching, lesson note 
preparation and delivery, good classroom management, effective use of scheme of work, effective 
supervision, monitoring of students work and disciplinary ability, which are positively determined by 
the useful performance of school leaders. Unfortunately, the poor quality assurance practices evident 
in our secondary schools today have actually threatened the successful performance of the staff. 
Commenting over the low level of quality assurance effectiveness in our public secondary educational 
system, Okeke and Edikpa (2012) submitted that the situation today has in no small measure eroded 
the very psyche of instituting the system such that most students only attain schools just for the sake 
of paper qualification when actually they do not acquire the knowledge. 
   Quality assurance in education entails quality supervision, monitoring and evaluation of 
human and material resources, processes (teaching, learning, administration, research and community 
service) and outputs (quality of graduates produced and staff performances). Education quality 
assurance is the efficient management, supervision, monitoring, assessment and reviews of the 
educational resource inputs and curriculum implementation process to produce quality learning 
outcomes (product value) that meet set standards and expectations of the society (Nwabueze, 2017). 
Raouf(2008) asserts that quality assurance is the efficient management, monitoring, evaluation and 
review of the resource inputs (human and material) and transformation processes (teaching and 
learning) to produce quality outputs (students) that meet set standards and expectations of the society. 
It relates to the achievement of educational programme standards established by institutions, 
professional organizations, governments and standard-setting bodies. Hence, Madumere-Obike, 
Okeke and Nwabueze (2013) state that quality assurance has become a yardstick by which the 
subjects offered in schools, teacher employment, infrastructural facilities, curriculum content and 
supervision carried out in schools are determined.Raouf (2008) opines that quality assurance in 
education ensures continuous improvement in all aspects of education in an institution of learning to 
satisfy the needs and expectations of the institution’s customers (society).   
  Quality assurance serves as an indispensable component of quality control strategy in 
education. It assists in monitoring and supervision of educational activities especially teaching and 
learning process. Quality assurance is needed to evaluate the efficiency and appropriateness of 
teaching and learning in schools to ensure high quality delivery (Madumere-Obike & Nwabueze, 
2010). Quality assurance creates an input for productive processes within the school, which enhances 
the performances of staff as well as students’ productivity. Madumere-Obike, Okeke and Nwabueze 
(2013) are of the opinion that quality assurance in education enhances the quality of teaching, makes 
teaching and learning clearer, improves staff skills and knowledge production processes, creates 
greater chance of continuing success in staff’s functional performance and students’ performance, as 
well as bridges the gap between teaching and school administration. 
  According to Isa and Jailani (2014), there is a big gap in educational quality resulting from 
large numbers of students in crowded classrooms, using inadequate and obsolete facilities and with 
disillusioned teachers as well as the principals who seemed to lack the ability and willingness to 
exhibit practices which would adequately help in proper management of instructional leadership. 
These combined deficiencies constitute a major gap in the quality of teaching and learning, thereby 
preventing the educational system from getting the best out of its efforts to achieve the required level 
of attainment in secondary schools. This presents a major challenge to teachers, principals and 
external evaluators that necessitate the closing of the existing gaps and inadequacies in instructional 
and supervisory duties.  
  Realizing the need to reverse the down-turn in educational quality which has been partly 
attributed to ineffective inspectorate system, the National Council on Education (NCE), at its 54th 
meeting held at Katsina in December 2007 resolved to restructure and strengthen the federal 

Patricia Uzoamaka Agu, Ph.D and Francisca Chinwendu Okeke, Ph.D 



10 

 

 

Knowledge Review Volume 37 No 2, August, 2018: ISSN 1595-2126 

inspectorate department so as to meet the demands of improving the quality of education in Nigeria. 
This decision has transformed the federal inspectorate services to Nigerian Educational Quality 
Assurance Service. Its main emphasis now is on stakeholders’ collaboration towards ensuring 
sustainable educational service delivery, using the mechanism of Whole School Evaluation, which 
many states have domesticated (Ayeni, 2012).  
  The Whole School Evaluation model keys into the current global quality assurance process 
which encompasses internal and external monitoring and evaluation of instructional processes, 
resource inputs, as well as outputs. This model recognizes the vital role of school principals as key 
players in the quality assurance process in the school environment. Thus, responsibilities have been 
specified for principals to administer and interpret quality assurance instruments based on uniform 
criteria and standards to bring about continuous improvement in the quality of resource inputs and 
outputs for enhanced performance of staff (Ayeni, 2012).  

The school principalship is a well established position in the secondary school that provides 
instructional leadership by coordinating curricular; co-curricular programs as well as responsible for 
the general administration of the school. Swaleha (2013) asserts that the principals being instructional 
leaders are at vantage positions to supervise, monitor, assess, evaluate all human and material 
resources, as well as disseminate current information on educational issues and modern teaching 
techniques to the teachers, subordinates, in order to stimulate them for scholarship and global best 
practices in curriculum delivery. Obviously, quality assurance is achieved in such schools which have 
strong principals who devote considerable time to coordinating and managing instruction; such 
principals are highly viable in the school and stay close to the instructional process to continuously 
and effectively ensure adequate teaching and learning activities. Also, instructional leadership is 
usually a shared responsibility. It creates a common sense of commitment and collegiality amongst 
the staff.  
  An effective principal set reasonable expectations for work and achievement and clearly 
communicate to all students the concept of school as a place of learning as well as inculcate in them a 
commitment to learning and, the purpose of quality assurance which is for achieving high standard. 
Effective school principals establish clearly defined goals for academic achievements and concentrate 
their available resources and operations on attaining them (Ayeni,2012). Successful school leaders 
have strong positive influences on staff motivation, commitment and working conditions, leading to 
enhanced classroom practices (Leithwood, Sammons, Harris & Hopkins, 2006).Effective principals 
not only establish clearly defined goals for academic achievement and means of attaining them, they 
also provide adequate time-table for teaching, carry out routine checks of lesson notes, observation of 
classroom instruction, among others.   
        Principals need to be goal oriented and optionally maximize human and material resources to 
enhance effective task performance for the achievement of education set goals (Ogundele, 
2002).Principals need to develop staff capacity and capability through professional development and 
working in teams to identify and address challenges. The teachers must be well informed, well 
supervised and motivated in order to sustain their interest and make them dedicated, committed, 
willing, enthusiastic and aspiring teachers (Swaleha, 2013). It is therefore pertinent to note here that 
the operations involved in the maintenance of quality assurance according to Bassey(2014) include 
routine checks of lesson notes, observation of classroom instructions, monitoring of students’ progress 
to determine whether the instructional goals are being met, provide feedback on the students 
performance, motivation of teachers for improved performance, provision and maintenance of 
physical facilities, enforcement of discipline to ensure a peaceful atmosphere, capacity building of 
teachers for effective service delivery and provision of instructional materials to enhance the quality 
of teaching and learning. All these are the activities which the school principals engage in supervision 
of instruction in order to ensure that quality assurance is maintained in schools. 
Supervision of instruction is the action or process of watching, guiding and directing staff or students 
on how to carry out their respective duties for the achievement of educational set goals. Supervision is 
basically aimed at improving the teaching and learning processes in the school system. Instructional 
supervision is an internal mechanism adopted by principals for school self evaluation, geared towards 
helping teachers and students improve on their instructional activities. The principal ensures effective 
supervision by interacting academically and socially at regular basis with both teachers and students 
within and outside classrooms. The primary aim is to monitor the implementation of the curricula and 
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ensure desirable increase in teachers’ capabilities, upgrade their knowledge, teaching skills as well as 
ensuring quality(Ifedili, 2015). Also, it gives them support in their work to facilitate better 
performance in teachers’ pedagogical practices and students learning outcomes in the school setting( 
Swaleha, 2013).Swaleha further articulates that instructional supervision provides a vehicle and 
structure which allows schools, departments, as well as teachers and students within the schools to 
respond effectively to curriculum and instruction in order to achieve the stated educational objectives.  

The principal who is the driving force behind school program needs to proactively mobilize 
all members of staff, teaching and non-teaching, the governing board, parents and the community 
towards identifying the school strengths and weaknesses and take appropriate decisions on type of 
follow-up action required to improve teachers’ inputs and students learning outcomes in the 
school(Swaleha, 2013). The appraisal of teachers’ pedagogical practices is necessary in order to 
safeguard quality standards in schools. In order to accomplish this task, Swaleha asserts that the 
principal must have an intimate knowledge of the psychology of human learning, have a command of 
various theories of instruction, be acquainted with the sources and uses of instructional 
media/materials, be familiar with evaluation techniques, be skilled in individual and group counseling, 
and have a good knowledge of education system and goals. In pursuit of these goals, the school 
principals make use of supervisory/administrative techniques such as the clinical 
supervision/classroom observation, micro-teaching, seminar/workshops and research to improve the 
conceptual knowledge, skills and competence of teachers and students learning.     
          Supervision as a quality assurance tool faces a wide range of challenges and impediments, 
extending from practical matters related to working conditions, through management issues. These 
impediments according to Ajeet and Sadhana (2013) include work overload, poor working conditions, 
non-payment of staff salaries, logistic problems, insecurity and poor training opportunities. Others 
include poor supervision tools (such as established data bases regarding schools and teachers; as well 
as computerization of operations), truancy and preferences for city schools by teachers, lack of 
support from the community, among others. It is obvious that in the public secondary education 
quality assurance has to do with setting of acceptable baseline standards, rules and regulations for the 
various processes and activities in areas such as examination administration, teaching-learning 
process, record keeping and maintenance of facilities so as to bring about the standard of students that 
meet societal satisfaction.  
           However, it is worthy of note that today, some students who graduated from some secondary 
schools, can neither usefully live in the society nor move into higher institution without their parents’ 
aid or forgery and they cannot think for themselves or respect the views and feelings of others as well 
as love no iota of dignity of labour except for things that will give them quick earnings. Hence, Okeke 
and Edikpa (2012) when complaining about the dwindling future of our schools attributed it to 
resulting from the poor quality assurance effectiveness. The scholars equally submitted that if this 
dwindling nature is not urgently checked, it might end up breeding highly trained criminals and girls 
of easy virtue across the globe   
          The quality assurance status may be traceable to the administrative practices of some school 
administrators who seemed to lack the necessary abilities and the willingness to rise up to their 
responsibilities and challenges of personal example which is the hallmark of true and quality 
leadership to initiate the most superlative, workable, realistic and effective result-oriented 
administrative strategies in areas such as instructional supervision, staff motivation, school 
plant/facilities management, school disciplinary measures, and financial resource management for 
effective implementation of quality assurance ordinances in areas such as examination administration, 
teaching-learning process, records keeping and maintenance of facilities with the aim of achieving the 
ultimate goals and objectives of the school system. 
           Relatively, there are certain administrative measures which should be seriously maintained to 
achieve quality assurance in our secondary schools. These measures are the basic determinants of 
quality assurance and performance in the school system. They include: the quality and content of 
instruction and curriculum; the quality of students as inputs; quality of instructional facilities such as 
classrooms, libraries, laboratories and other physical structures; modern teaching techniques, class 
size, student-teacher ratio and workload; use of modern management/administrative techniques; 
quality of monitoring supervision  zero wastage and failure, among others (Ali,& Gasin, 2014; Okeke 
& Edikpa, 2012 and Ebong & Efue, 2005). Ebong and Efue(2005) equally reiterated that there is need 
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to re-examine the current examination-oriented education system. This is because our value system on 
certificates without adequate skills contributes increasingly to examination malpractice; we need a re-
orientation of our values. Educational managers must always direct emphasis on the acquisition and 
application of acquired knowledge, development of moral values, aesthetics and practical vocational 
skills that should make a person a useful citizen.  
           However, educational managers are classified by their functions that is, by the role they play in 
their positions as managers. To fulfill our purpose of quality assurance in Nigerian education system, 
there is need to identify educational management as a body of systemized knowledge, based on 
general principles which are certifiable in terms of practice (Adegbesan, 2011). Ogunsaju (2006) 
argues that a school manager may manage with good or bad judgment, with great or little experience, 
with exemplary or undesirable character traits, that educational management functions for quality 
assurance in our education systems may be practiced in similar terms by all kinds of people, in all 
kinds of schools by educational managers. These functions according to the scholar if effectively 
carried out would seriously improve the performance of the teaching staff in the schools. These 
functions include: Planning which is ability to formulate and select appropriate objectives and 
procedures to be followed within the school system; Organizing, the ability of the managers to create 
structural work; Motivating which is the energizing force behind all other activities of educational 
managers. Managers should know how to keep good morals of their workers in order to obtain 
maximum efficiency and effectiveness from them. This includes constant payment of their salaries 
and other emoluments needed for their welfare. Also, there is the function of Evaluating which is the 
ability of managers to assess and know the outcome of the school aims and objectives and ensure that 
they are achieved via quality control system. 
           The quality control systems include an effective quality school system; periodic audit of the 
operation of the system and periodic review of the school system to ensure it meets changing 
requirements. This is why Okeke and Edikpa(2012) submitted that quality assurance in education 
ensures that good and relevant education is achieved through diligent learning and research, which 
produces sound and useful knowledge and creative skills of production and development. It is that 
education that emphasizes the development of the recipients as well as makes every provision through 
appropriate legislation, workable policies and appropriation of resources to make it work. It enables 
the child to face practical problems with practical solutions. It encourages discipline, respect for elders 
and constituted authorities, respect to the norms and values of the society as well (Okeke & Edikpa, 
2012). The scholars further stated that the success of quality assurance depends largely on the 
disposition and capabilities of the academic staff who are directly responsible for the quality of what 
is being taught. Other factors that can determine quality assurance according to the scholars are 
adequate funding, staff welfare, evaluation techniques, and maintenance culture, among others.  This 
is the hallmark of quality assurance in education.  

Ogunsaju(2006) however, concluded that, for a school manager to perform his roles 
effectively in assuring quality in the school, he should be able to play these parts: be a listener, an 
encourager, a dissuader, a reporter, a watcher, a judge, a critic, a decision taker, a solution provider 
and a role model. On the other hand, Adegbesan(2011) stated that achieving quality assurance in 
education system should involve the following: education curriculum and standards of education in 
Nigeria should be reviewed to reflect the needs and aspiration of the society; there is need to 
harmonize the internal and external criteria of quality assurance raising standard of excellence of the 
education systems; there is need to improve or employ modern teaching methods and techniques in 
the classroom; a more developed and reformed curriculum content is highly desirable, there is the 
need for curriculum evaluation to allow innovations and new techniques/ methods to be incorporated; 
effective supervisory system should be injected into the system; full professionalization of teaching in 
the country to set a standard under which a qualified  and well trained teacher must operate is highly 
imperative.             
         Nevertheless, it appears that pubic secondary education in Nsukka Education Zone in Enugu 
state are not living up to expectation in discharging its statutory obligations as it relates to Quality 
Assurance. This is because the researchers observed with dismay the poor performances of some 
teachers in classroom activities, general teaching and learning processes as well as poor performances 
of students in external examinations.  Quality Assurance in areas such as examination administration, 
teaching-learning process, records-keeping, supervision and maintenance of facilities seems to have 

Perceived Impact of Quality Assurance in Education on Staff Performance in Public Secondary Schools in 
Nsukka Education Zone of Enugu State, Nigeria 
 



13 

 

 

Knowledge Review Volume 37 No 2, August, 2018: ISSN 1595-2126 

suffered some attendance consequences such as ineffective leadership skills in implementing true 
examination policies without bias, inequitable assignment of tasks to staff, haphazard record of data 
and unwillful attitude towards facilities management. These may be as a result of the ineptitude of 
some administrators to drive out aptly and timely the needed workable and result-oriented 
administrative strategies in areas such as instructional supervision, staff motivation, school 
plant/facilities management, school disciplinary measures and financial resources management which 
can lead to the attainment of secondary education goals and objectives in the zone. This in turns may 
bring danger to individuals’ beneficiary and the society at large. 
 
Statement of the Problem 
         These days, some teachers seem to indulge in all forms of in disciplinary actions such as 
lateness to school, absenteeism, trading during school hours, ineffective use of lesson notes in 
classroom instruction as well as improper record keeping of students’ continuous assessments.  There 
are other grave violations of teachers’ code of professional conducts such as aiding and abetting of 
examination malpractices, especially during external examinations to give a false impression of high 
performance in the school.  
In spite of societal demand for quality assurance in education, there is a growing concern for the 
realization of secondary education objectives due to doubts about effective instructional supervision 
by principals and external evaluators. Many principals seem to give little or no attention to 
instructional supervision and external evaluators are few and irregular in their visits especially in 
secondary schools in rural areas. To make up for the inadequacy of government employed teachers, 
the School Based Management Committees (SBMC) of some public secondary schools in the zone 
have employed unqualified teachers, as they cannot pay highly qualified ones, resulting in the 
lowering of academic standards. Most of the employed teaching staff find it very difficult to prepare 
lesson notes, administer the lesson to students, use and maintain the available material resources while 
teaching, monitor and evaluate students’ academic performance, as well as maintain discipline among 
students.  
      This study therefore, investigates the perceived impact of quality assurance in education on staff 
functional performance in public secondary schools in Nsukka Education Zone of Enugu state, 
Nigeria. The major focus include factors militating against quality performance of teaching staff in 
secondary schools, strategies of managing teaching staff for enhanced quality functional performance, 
and impact of quality assurance on staff performance in public secondary schools in Nsukka 
Education Zone of Enugu state. 
 
Purpose of the Study  
The purpose of this study is to investigate the perceived impact of quality assurance in education on 
staff performance in public secondary schools in Nsukka Education Zone of Enugu state, Nigeria. 
Specifically, the objectives are to: 
1. Find out factors militating against quality performance of teaching staff in secondary schools 
in Nsukka Education Zone. 
2. Determine the strategies of managing teaching staff for enhanced quality performance in the 
secondary schools.  
3. Ascertain the impact of quality assurance on staff performance in public secondary schools in 
Nsukka Education Zone.  
 
Research Questions  
Three research questions guided this study:  
1. What are the factors militating against quality performance of teaching staff in     
     secondary schools in Nsukka Education Zone of Enugu state?  
2.What are the strategies of managing teaching staff for enhanced quality performance in    
     secondary schools?  
3.What is the impact of quality assurance on staff performance in public secondary  
     schools in Nsukka Education Zone?  
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Hypotheses 
Three null hypotheses were tested at 0.05 level of significance guided the study: 
1. There is no significant difference between the mean scores of principals and teachers on the  
     factors militating against quality performance of teaching staff in secondary schools     
     in Nsukka Education Zone of Enugu state. 
2. There is no significant difference between the mean scores of principals and teachers on the   
    strategies of managing teaching staff for enhanced quality performance in secondary   
    schools in Nsukka Education Zone.  
 
Methodology 
        Descriptive survey design was adopted for the study.  The study was carried out in 59 public 
secondary schools in Nsukka education zone with population of 59 principals and 1774 teachers 
making a total of 1833 staff.  A sample size of 375 respondents comprising 59 principals and 316 
teachers was drawn using stratified random sampling technique, which represents 20.5% of the 
population. The instrument used for data collection was questionnaire titled ‘Quality Assurance in 
Education Questionnaire (QAEQ)’ developed by the researcher. The instrument was divided into two 
sections (A & B). Section A comprised the personal information of respondent such as status and 
gender. Section B contained questionnaire items structured from the variables of the study. The 
modified Likert Scale Ratings of strongly agreed, agreed, disagreed and strongly disagreed was 
adopted in this study. The instrument was validated and reliability carried out with test-retest method, 
and calculated with Pearson’s Product Correlation coefficient yielded an index of 0.78. Mean scores 
and standard deviation were used to answer the research questions. In testing the hypotheses, z-test 
was used at 0.05 alpha significant level.  
          
Results 
Research Question One: What are the factors militating against quality functional performance of 
teaching staff in secondary schools in Nsukka Education Zone of Enugu state?  
 
Table 1:  Mean Ratings of Principals and Teachers on the Factors Militating against Quality 
Functional Performance of Teaching Staff 
S/
N 

Factors militating against quality functional 
performance of teaching staff include:  

Principals 
(59) 

Teachers 
(316) 

Mean 
Set 

Decision 

Mean St.D Mean St.D 
1 Lack of quality assurance mechanisms in secondary 

schools affect teachers functional performance 
3.12 0.90 3.20 0.38 3.16 Agreed 

2 Poor motivation of teaching staff reduces the zeal of 
performing their duties effectively 

3.21 0.88 3.17 0.38 3.19 Agreed 

3 Delay in promotion of teaching staff makes them 
loose interest on their jobs 

3.16 0.89 3.24 0.38 3.20 Agreed 

4 Unavailability of instructional materials does not 
enhance teachers’ functional performance 

3.26 0.87 3.30 0.37 3.28 Agreed 

5 Improper time management affects the quality of 
instructions delivered in school 

3.32 0.87 3.34 0.37 3.33 Agreed 

6 Engaging teaching staff with excessive work-loads 
affects the quality of instruction delivered to 
students 

3.27 0.87 3.23 0.38 3.25 Agreed 

 Aggregate mean scores & St.D  3.22 0.88 3.25 0.38 3.24 Agreed 
 
Data on Table 1 present the mean scores and standard deviation of principals and teachers on the 
factors militating against quality functional performance of teaching staff in secondary schools in 
Nsukka Education Zone of Enugu state. The respondents agreed on all the items in the table with 
mean scores above the mean criterion of 2.50. From the analysis, it was discovered that, the higher the 
mean score, the lesser the standard deviation and the lower the mean score, the higher the standard 
deviation. The aggregate mean scores of 3.22 (St.D = 0.88) and 3.25 (St.D = 0.38) for principals and 
teachers respectively showed that, respondents agreed on the items in the table. Therefore, the factors 
militating against quality functional performance of teaching staff in secondary schools in Nsukka 
Education Zone of Enugu state among others include: lack of quality assurance mechanisms in 
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secondary schools, poor motivation of teaching staff which reduces the zeal of performing their duties 
effectively, delay in promotion of teaching staff making them lose interest on their jobs, improper 
time management which affects the quality of instructions delivered in school.  
 
Research Question Two: What are the strategies of managing teaching staff for enhanced quality 
functional performance in secondary schools in Nsukka Education Zone of Enugu state?  
 
Table 2: Mean Ratings of Principals and Teachers on the Strategies of Managing Teaching Staff 
for Enhanced Quality Functional Performance in Secondary Schools 
S/N Strategies of managing teaching staff for enhanced 

quality functional performance include: 
Principals (59) Teachers (316) Mean 

Set 
Decision 

Mean St.D Mean St.D 

7 Motivating teachers with outstanding performances 
regularly  

3.32 0.87 3.28 0.38 3.30 Agreed 

8 Organizing in-house workshops for teaching staff 
frequently to improve their functional performance 

3.37 0.86 3.33 0.37 3.35 Agreed 

9 Ensuring functional guidance and counseling units in 
schools by the principals  

3.40 0.86 3.38 0.37 3.39 Agreed 

10 Maintaining high standards of discipline among staff in 
schools  

3.31 0.87 3.33 0.37 3.32 Agreed 

11 Ensuring quality assurance mechanisms in schools by the 
principals   

3.44 0.85 3.38 0.37 3.41 Agreed 

12 Maintaining free flow of information between school 
administration and the subordinates  

3.33 0.87 3.35 0.37 3.34 Agreed 

13 Incorporating subordinates’ in the school decision making 
process by the principals 

3.24 0.88 3.28 0.38 3.26 Agreed 

14 Sponsoring teachers on external workshops and 
conferences by school managers and stakeholders 

3.19 0.89 3.13 0.39 3.16 Agreed 

15 Maintaining positive feedback to teachers for enhanced 
functional performances in schools  

3.09 0.90 3.03 3.40 3.06 Agreed 

 Aggregate mean scores & St.D  3.30 0.87 3.28 0.38 3.29 Agreed 

 
Data on Table 2 present the mean scores and standard deviation of principals and teachers on the 
strategies of managing teaching staff for enhanced quality functional performance in secondary 
schools in Nsukka Education Zone of Enugu state. The respondents agreed on all the items in the 
table with mean scores above the mean criterion of 2.50. From the analysis, it was discovered that, the 
higher the mean score, the lesser the standard deviation and the lower the mean score, the higher the 
standard deviation. The aggregate mean scores of 3.30 (St.D = 0.87) and 3.28 (St.D = 0.38) for 
principals and teachers respectively showed that, respondents agreed on the items in the table. 
Therefore, the strategies of managing teaching staff for enhanced quality functional performance in 
secondary schools in Nsukka Education Zone of Enugu state include: motivating teachers with 
outstanding performances regularly, organizing in-house workshops for teaching staff frequently to 
improve their functional performance, maintaining high standards of discipline among staff in 
schools, sponsoring teachers on external workshops and conferences by school managers and 
stakeholders, among others.  
 
Research Question Three: What is the impact of quality assurance on staff functional performance 
in public secondary schools in Nsukka Education Zone of Enugu state?  
 
Table 3: Mean Ratings of Principals and Teachers on the Impact of Quality Assurance on Staff 
Functional Performance in Public Secondary Schools 
S/N Impact of quality assurance on staff functional 

performance in public secondary schools include: 
Principals 
(59) 

Teachers (316) Mean 
Set 

Decision 

Mean St.D Mean St.D 
16 Quality assurance in education helps in demonstrating 

excellence and value in educational processes 
3.25 0.88 3.21 0.38 3.23 Agreed 

17 It ensures a regulatory mechanism focusing on 
accountability and improvement in the education industry 

3.29 0.88 3.23 0.38 3.26 Agreed 
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18 Assists in establishing confidence in stakeholders that 
inputs, processes and outputs of educational system fulfil 
the academic expectations 

3.17 0.89 3.13 0.39 3.15 Agreed 

19 Quality assurance helps in achieving high standards of 
educational policy objectives  

3.34 0.87 3.38 0.36 3.36 Agreed 

20 It assists teaching staff  on applying the needed techniques 
and competencies during academic functions to ensure 
that quality students are produced   

3.19 0.89 3.11 0.39 3.15 Agreed 

21 It helps in ensuring the maintenance and 
enhancement of the quality of educational provision 
within an institution 

3.09 0.90 3.13 0.39 3.11 Agreed 

22 It is geared towards promoting the quality of instruction 
given to students 

3.24 0.88 3.28 0.37 3.26 Agreed 

23 Quality assurance in education helps to ensure proper 
utilization and maintenance of instructional facilities  

3.11 0.90 3.07 0.40 3.09 Agreed 

24 It does not support staff readiness in administering 
academic instructions 

2.09 1.03 2.03 0.45 2.06 Disagreed 

 Aggregate mean scores & St.D  3.09 0.90 3.06 0.39 3.08 Agreed 
 
Data on Table 3 present the mean scores and standard deviation of principals and teachers on the 
impact of quality assurance on staff functional performance in public secondary schools in Nsukka 
Education Zone of Enugu state. The respondents agreed on items 16-23 in the table with mean scores 
above the mean criterion of 2.50, and disagreed on item 24. From the analysis, it was discovered that, 
the higher the mean score, the lesser the standard deviation and the lower the mean score, the higher 
the standard deviation. The aggregate mean scores of 3.09 (St.D = 0.90) and 3.06 (St.D = 0.39) for 
principals and teachers respectively showed that, respondents agreed on the items in the table. 
Therefore, the impact of quality assurance on staff functional performance in public secondary 
schools in Nsukka Education Zone of Enugu state include: quality assurance in education helps in 
demonstrating excellence and value in educational processes, assists in establishing confidence in 
stakeholders that inputs, processes and outputs of educational system fulfil the academic expectations, 
helps in achieving high standards of educational policy objectives, assists teaching staff  on applying 
the needed techniques and competencies during academic functions to ensure that quality students are 
produced, among others.  
 
Test of Hypotheses 
Hypothesis One: There is no significant difference between the mean scores of principals and 
teachers on the factors militating against quality functional performance of teaching staff in secondary 
schools in Nsukka Education Zone of Enugu state. 
 
Table 4: Analysis of Z-Test on the Difference between the Mean Scores of Principals and 
Teachers on the Factors Militating against Quality Functional Performance Of Teaching Staff 
in Secondary Schools in Nsukka Education Zone of Enugu State 
Status of Staff N Mean  St.D Df z-calculated Value  z-critical value Decision 

Principals 59 3.22 0.88 273 - 0.258 ±1.960 Accepted 

Teachers 316 3.25 0.38 

 
Data on Table 4 shows the analysis of z-test on the difference between the mean scores of principals 
and teachers on the factors militating against quality functional performance of teaching staff in 
secondary schools in Nsukka Education Zone of Enugu state. The calculation presented in the table 
showed that, the z-calculated value of – 0.258 is far less than the z-critical value of ±1.960 indicating 
that the hypothesis was accepted. Based on the result, this means that there is no significant difference 
between the mean scores of principals and teachers on the factors militating against quality functional 
performance of teaching staff in secondary schools in Nsukka Education Zone of Enugu state.  
 
Hypothesis Two: There is no significant difference between the mean scores of principals and 
teachers on the strategies of managing teaching staff for enhanced quality functional performance in 
secondary schools in Nsukka Education Zone of Enugu state. 

Perceived Impact of Quality Assurance in Education on Staff Performance in Public Secondary Schools in 
Nsukka Education Zone of Enugu State, Nigeria 
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Table 5: Analysis of Z-Test on the Difference between the Mean Scores of Principals and 
Teachers on the Strategies of Managing Teaching Staff for Enhanced Quality Functional 
Performance in Secondary Schools in Nsukka Education Zone of Enugu State 
Status of Staff N Mean  St.D Df z-calculated Value  z-critical value Decision 

Principals 59 3.30 0.87 273 0.174 ±1.960 Accepted 

Teachers 316 3.28 0.38 

         Data on Table 5 shows the analysis of z-test on the difference between the mean scores of 
principals and teachers on the strategies of managing teaching staff for enhanced quality  performance 
in secondary schools in Nsukka Education Zone of Enugu state. The calculation presented in the table 
showed that, the z-calculated value of 0.174 is far less than the z-critical value of ±1.960 indicating 
that the hypothesis was accepted. Based on the result, this means that there is no significant difference 
between the mean scores of principals and teachers on the strategies of managing teaching staff for 
enhanced quality functional performance in secondary schools in Nsukka Education Zone of Enugu 
state. 
 
Discussion of Findings  

The findings revealed that, the factors militating against quality performance of teaching staff 
in secondary schools in Nsukka Education Zone of Enugu state include: lack of quality assurance 
mechanisms in secondary schools, poor motivation of teaching staff which reduces the zeal of 
performing their duties effectively, delay in promotion of teaching staff making them lose interest on 
their jobs, improper time management which affects the quality of instructions delivered in school, 
engaging teaching staff with excessive work-loads which affects the quality of instruction delivered to 
students, among others. The test of hypothesis equally showed that, there is no significant difference 
between the mean scores of principals and teachers on the factors militating against quality 
performance of teaching staff in secondary schools in Nsukka Education Zone of Enugu state. This 
implies that, both the principals and teachers responded to the items positively as factors militating 
against quality performance of teaching staff. In line with the findings, Ajeet and Sadhana (2013) and 
Okeke and Edikpa(2012) identified the impediments to quality teaching in schools to include work 
overload, poor working conditions, non-payment of staff salaries, logistic problems, insecurity  poor 
training opportunities as well as poor supervision tools (such as established data bases regarding 
schools and teachers; as well as computerization of operations).  

The findings also revealed that, the strategies of managing teaching staff for enhanced quality 
performance in secondary schools in Nsukka Education Zone of Enugu state include: motivating 
teachers with outstanding performances regularly, organizing in-house workshops for teaching staff 
frequently to improve their performances, ensuring functional guidance and counseling units in 
schools by the principals, maintaining high standards of discipline among staff in schools, ensuring 
quality assurance mechanisms in schools by the principals, sponsoring teachers on external workshops 
and conferences by school managers and stakeholders for teachers enhanced performances in schools, 
among others. The test of hypothesis two showed that, there is no significant difference between the 
mean scores of principals and teachers on the strategies of managing teaching staff for enhanced 
quality performance in secondary schools in Nsukka Education Zone of Enugu state. 

The respondents all agreed on the above listed strategies as ways of managing teaching staff 
for enhanced quality performances in secondary schools in Enugu state. This is in line with the 
articulations of Okeke and Edikpa (2012) that these measures should be seriously followed to ensure  
achievement of quality assurance in our secondary schools.  In line with the findings, the desired 
quality is achieved by anticipation and avoidance of mistakes which enables the top management in 
an organization to be focused in work scheduling, itemizing the procedures, monitoring and 
evaluating the process, documenting and reviewing the operational strategies, and communicating 
decisions to all concerned for the attainment of educational set goals. Academic achievement becomes 
higher when teachers’ knowledge of the curriculum content and their teaching skills are generally 
effective. 

The findings of this study finally revealed that, the impact of quality assurance on staff  
performance in public secondary schools in Nsukka Education Zone of Enugu state include: it helps in 
effective teaching and learning process; it ensures that the activities of staff are regulated via 
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mechanism focusing on accountability and improvement in the education industry; it assists in 
establishing confidence in stakeholders of education that inputs, processes and outputs of educational 
system fulfil the academic expectations; it helps in achieving high standards of educational policy 
objectives; it assists teaching staff on applying the needed techniques and competencies during 
academic functions to ensure that quality students are produced, among other ones. The test of 
hypothesis three showed that, there is no significant difference between the mean scores of principals 
and teachers on the impact of quality assurance on staff performance in public secondary schools in 
Nsukka Education Zone of Enugu state. In line with the findings, Madumere-Obike, Okeke and 
Nwabueze (2013) and Okeke and Edikpa(2012) are of the opinion that quality assurance in education 
enhances the quality of teaching, makes teaching and learning more clearer, improves staff skills and 
knowledge production processes, creates greater chance of continuing success in staff performance 
and students’ performance, as well as bridges the gap between teaching and school administration. 
Also, quality assurance creates an input for productive processes within the school, which enhances 
the functional performance of staff as well as students’ productivity. 
 
Conclusion 
This study had shown that, quality services and control in the school system help in the actualization 
of educational goals and objectives. Quality assurance in schools helps in the realization of these 
goals for better productivity. However, there is need to maintain quality in schools to improve the 
administrative and academic functions as well as ensuring that the quality of graduates is assured.  
 
Recommendations  
Based on the findings, the following recommendations were made:  
1. Secondary school principals should endeavour to motivate teaching staff with outstanding 
performances monetarily or non-monetarily. This would help to increase their momentum on 
administrative and academic functions.  
2. There is every need for school principals to be involved in organizing in-house workshops for 
teaching staff frequently to improve their functional performance. 
3. Principals should ensure functional guidance and counseling units in schools to help staff and 
students do what is right in the school system. 
4. Principals should maintain high standards of discipline among staff to promote academic 
growth in students.  
5. Principals should ensure quality assurance mechanisms in schools to support staff readiness in 
administering academic instructions. 
6. Principals should ensure a regulatory mechanism on accountability and improvement in the 
education industry for staff and students’ productivity.  
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